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The Pre-school Education Initiative for Children from Minority Groups was funded by the
Department of Education and Skills, Early Years Education Policy Unit under Dormant
Accounts, and has grown from a wide variety of activities and projects undertaken by
varying agencies and organisations. The coordinator of the Equality and Diversity Early
Childhood Network (EDeNn), Clare County Childcare Committee and Cork City Childcare
Committee have worked collaboratively to advance equality and diversity work in the early
years sector in Ireland and the concept and proposal for this Initiative developed from their
efforts.
The overarching aim was to support children from minority groups attending ECCE services.
To achieve this aim, objectives were set to train and mentor ECCE practitioners to
implement the anti-bias approach in their service. This training and mentoring would link to
the national quality frameworks of Aistear and Síolta and to the Diversity and Equality
Guidelines for Childcare Providers. It was envisaged that local networks would be formed to
support the work.
Objectives
•To train staff from 160 early childhood care and education (ECCE) services in 32
City/County Childcare Committee areas in the FETAC Level 5 award Diversity and Equality in
Childcare, in a co-ordinated manner
•To mentor the participants attending this training in order to support them to implement
the learning from the training in their services
•To work towards each participating ECCE service implementing the anti-bias method of
practice
•To form local equality and diversity networks developed from the core group of trained
ECCE services
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•To link to Síolta, the National Quality Framework for Early Childhood Education (CECDE,
2006), the Diversity and Equality Guidelines for Childcare Providers (OMC, 2006) and
Áistear, the Early Years Curriculum Framework (NCCA, 2009)
•To evaluate the effectiveness of the programme informing current and future policy and
practice
Outputs
•ECCE staff having an understanding of anti-bias approach in childcare
•To remove barriers/obstacles experienced by families from minority groups accessing and
participating in ECCE services
•ECCE staff having greater awareness of equality legislation and children’s rights
•ECCE staff have an understanding of quality childcare
•ECCE staff have an understanding of the child’s identity and the ability to support their
identity
Delivery of the diversity and equality training programmes began in March 2011 and ended
in July 2012 with an expectation of one training programme to run in each of the 32 County
and City Childcare Committee Areas.
As the Pre-school Education Initiative for Children from Minority Groups began, the tutors
used the Pavee Point FETAC level 5 locally devised module to guide the training delivery and
assessment protocol and moved to the new FETAC level 5 and 6 modules when they
achieved accreditation, see Appendix E and F. The training programmes comprised of
approximately 70 hours of face-to-face training.
Mentoring Programme
Mentoring was seen as an essential element in the process of implementation of theory into
practice, within the design of the Pre-school Education Initiative for Children from Minority
Groups. Substantial research in the field of implementation science provides clear evidence
that training alone does not ensure development or change of practice and that coaching is
proven to be instrumental in the implementation of new learning to practice (Fixsen, 2005,
2009; Metz & Bartley, 2012).

3

3

The mentoring programme was envisaged as a process that would be responsive to the
particular needs and issues arising in each individual ECCE service.
It was originally planned that mentoring was to be provided alongside the training
programme, however once the Initiative began it was decided to deliver the class-based
training programme in full and then begin the on-site mentoring process.
The Evaluation Methodology
The evaluation, adhering to systematic and objective processes, aimed to investigate to
what extent the aims, objectives and outputs of the Pre-school Education Initiative for
Children from Minority Groups, set out below, had been achieved and, to examine the
processes developed in order to determine the overall effectiveness of the programme and
inform current and future policy and practice.
The research questions that guided the evaluation were:
1. Does participation in the Pre-school Education Initiative for Children from Minority
Groups lead to a significant increase in knowledge, skill and positive attitude around issues
of diversity, equality and the anti-bias approach?
2. Does participation in the Initiative result in an increased emphasis on diversity and
equality in ECCE services programme practices?
These research questions were examined using participatory research methodology with a
mixed methods approach to data collection. As a multi-stakeholder approach was adopted
for the evaluation, multiple sources of both quantitative and qualitative data, were
generated, collected and analysed to assist in evaluating both the outcomes and
effectiveness of the Initiative and the implementation processes inherent in its delivery.
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Key Findings:
Site visits were made before the Pre-school Education Initiative for Children from Minority
Groups commenced, to document baseline levels, and again after all activities, training and
mentoring, of the Initiative had been completed. These measures were then compared to
determine change. The site visits were conducted by the evaluators. Site visits were made
and the agreed tools were administered to a sample of 35 preschool rooms, in 35
participating ECCE services across nine separate City and County Childcare Committee areas.
At Initiative end, mean scores on all five PQA and ECERS Items assessed at site visits
increased. Improvements in mean scores on all five PQA and ECERS Items were statistically
significant. The items assessed were:
Materials reflect human diversity and the positive aspects of children’s homes and
community cultures
This item accessed how equality and diversity are addressed and represented in the physical
learning environment. It assesses how materials reflect the home and community cultures
and individual needs of the children in attendance. It also assesses the extent to which
stereotypes and prejudices are challenged in the physical setting through materials,
equipment, pictures, books, displays, etc. At Initiative end 80% of ECCE services achieved a
medium, medium to high or a high level of quality on this item.
Race equality and awareness
This item assessed how ethnicity is represented in the physical learning environment, how
ECCE practitioners respond to situations where a child shows prejudice, how practitioners
plan and support activities that promote understanding of cultures and of difference and
the extent to which ECCE practitioners themselves are representative of the community in
which the ECCE is set. 70% of ECCE services achieved an increase in their score on this item,
indicating increases in quality levels in the pre-school rooms in relation to race and equality
awareness.
Promoting acceptance of diversity
This item assessed materials, equipment, images, displays, etc in the physical environment,
activities and daily routines relating to promoting the acceptance of diversity and ECCE
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practitioners’ responses when prejudice is shown by children. 70% of ECCE services
achieved an increase in their score on this item, indicating increases in quality in the preschool rooms around promoting acceptance of diversity.
Adults use a variety of strategies to support classroom communication with children
whose primary language is not English
This item assessed both adults support strategies to support communication and their
support and encouragement of English speaking children to communicate with non-English
speaking children. At Initiative end, 76.2% of ECCE services achieved a score on this item of
3 or above indicating medium to high levels of quality.
Gender equality and awareness
This item assesses how equality and awareness in relation to gender is achieved in the ECCE
services through both physical provision of materials, equipment, images, displays, books
etc and, ECCE practitioners’ practice. 66.6% of ECCE services achieved an increase on their
score on this item, indicating an increase in quality in the pre-school classrooms in relation
to gender equality and awareness.
ECCE services participating in the site visits were asked to complete a self-report form on
interactions and teaching processes before the initial site visit and again before the followup site visit.
At Initiative end, the percentage of ECCE services reporting having an equal opportunities in
place policy increased 10% from 53.35% to 63.3%. The percentage of ECCE services
reporting having an equality and diversity policy in place had increased 16.6% from 46.7% to
63.3%.
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Practitioner Knowledge, Skill and Attitude Survey Results
All ECCE practitioners who attended the first session of each training programme completed
the knowledge, skill and attitude survey.
At Initiative end, ECCE practitioners’ self-reported levels of knowledge, skill and attitude in
relation to equality and diversity had increased. ECCE practitioners reported:
66% increase in knowledge, 52.6% increase in skill, 7.9% increase in attitude These changes
in scores on knowledge, skill and attitude were found to be statistically significant.

ECCE practitioner focus group
ECCE practitioners’ evaluation of their experience of the Initiative was overwhelmingly
positive. As a group, practitioners could easily articulate changes they had made in their
attitudes and practice as a direct result of involvement in the Initiative. Practitioners
reported that the training programme was a positive learning experience. The mentoring
programme was experienced as highly supportive and constructive. Practitioners were
enthusiastic in their desire to maintain their anti-bias practice and continue to network and
engage in further learning opportunities. Practitioners stated that clearer information, on
the Initiative in general and more standardised support around assignments would have
been helpful.
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Conclusions and Recommendations
Delivery:
27 Training programmes delivered
339 ECCE practitioners trained
231 ECCE services engaged, serving approximately 3,322 pre-school aged children
Over 1000 hours mentoring to over 86 ECCE services
105 FETAC level 5 certificates awarded
167 FETAC level 6 certificates awarded
As a national initiative, the Pre-school Education Initiative for Children from Minority Groups
was both innovative and successful. This was the first time that diversity and equality
training for ECCE practitioners and services, which adhered to a common approach and
belief set, had been delivered at a national level. Stakeholders at all levels expressed
satisfaction with the Initiative. The success and achievements of the Pre-school Education
Initiative for Children from Minority Groups can be summarised as follows:
ECCE Practitioners knowledge, skill and attitude in relation to diversity and equality
increased significantly and practitioners also reported increased levels of self-awareness and
professional competence in working with diversity and equality.
ECCE services’ levels of quality increased significantly in relation to providing a learning
environment and pedagogical approach that promoted young children’s identity,
acceptance and exploration of diversity, gender and equality awareness and support for
learners of English as a second language.
The EDeNn network of trained, experienced and enthusiastic diversity and equality tutors
were supported and their expertise developed.
A diversity and equality on-site mentoring programme was developed to support ECCE
practitioners in the implementation of theory to practice and to embed the anti-bias
approach in ECCE services.
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A diversity and equality training DVD, ‘Valuing Difference in Early Childhood Care and
Education: an Irish Perspective on Supporting Young Children using an Equality and Diversity
Approach’ was produced.

Recommendations
Drawing from the success of the Pre-school Education Initiative for Children from Minority
Groups key points for consideration are:
Clear and public communication structures and channels at all level and connecting all
stakeholders play a vital role in the success of an Initiative.
Tutors and mentors trained and experienced in the subject area are integral to success of
any learning programme.
The professional competence and expertise of tutors and mentors must be supported
through networking and continuous professional development opportunities.
Standardisation of training content and mentoring approaches should be maintained while
allowing for necessary flexibility at local level.
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The combination of both training and mentoring/coaching enables more effective
translation of theory to practice and supports ECCE practitioners and services in their
professional development.
The use of a standardised and validated quality assessment tools, such as the ECERS-R,
supports not just the measurement of quality but also promotes discussion and the
development of understanding and awareness around aspects of quality in ECCE practice.
In relation to the further development of the work of the Pre-school Education Initiative for
Children from Minority Groups the key recommendations are:
Articulate a formal process and structure for the mentoring programme
Provide support for the EDeNn national database of tutors who are qualified to deliver
diversity and equality training
Promote the inclusion of the FETAC level 5 and 6 Equality and Diversity components as
mandatory on childcare courses, to VECs and colleges.
Provide professional development opportunities nationally for ECCE tutors at all levels, to
establish a shared, common approach to diversity and equality training in the ECCE sector.
Offer diversity and equality training to all City and County Childcare Committee
Development Workers to build their capacity to support ECCE services and practitioners.
Establish local networks to support the ECCE practitioners and services who engaged in the
Initiative to maintain and further develop their practice.
It was envisaged from the outset that evaluation of the Pre-school Education Initiative for
Children from Minority Groups would also allow an opportunity for the development of
recommendations for future national initiatives. In this regard, we present one overarching
conclusion:
Common approaches to practice in the ECCE sector will lead to standardisation and shared
national understandings of best practice. It is recommend that a model of national
initiatives be developed to provide for professional development within the ECCE sector
and that this model draws from evidence based practice and develops practice based
evidence in line with current knowledge from the field of implementation science.
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Supporting recommendations
The following supporting recommendations for future national initiatives are drawn from
the evaluation of the Pre-school Education Initiative for Children from Minority Groups.
It is recommended that:
The design of national initiatives should be in consultation with all available centres of
expertise and support.
National initiatives should be designed and planned, hand-in-hand with their evaluation
process.
Monitoring and/or measurement at some level, of outcomes for children, families and
communities should be an integral aspect of all national initiatives and their evaluation
process.
Models of best practice should be used in national initiatives and, where an innovative
model is being implemented, it should be utilised as an opportunity to collect and formulate
practice based evidence for the sector.
When national initiatives are concerned with changes in practice and/or programme
implementation there should be recognition of the critical role of mentoring/coaching
coupled with realistic and adequate time and support to allow implementation to happen
and to embed.
Clear descriptions and agreed definitions, of the integral components of a national initiative
should be developed with regard to training, mentoring, on-site support, assignment
support, etc.
Protocols should be developed for the delivery of each component within a national
initiative to ensure a common approach nationally while still allowing for flexibility at local
level.
Clear communication lines, processes and responsibilities between all stakeholders should
be firmly established prior to commencement of a national initiative and actively
maintained.
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National initiatives should hold a clear focus on exploring and assessing possibilities for
mainstreaming and up-scaling.
When national initiatives are concerned with changes in practice and/or programme
implementation there should be recognition of the critical role of mentoring/coaching
coupled with realistic and adequate time and support to allow implementation to happen
and to embed.
Clear descriptions and agreed definitions, of the integral components of a national initiative
should be developed with regard to training, mentoring, on-site support, assignment
support, etc.
Protocols should be developed for the delivery of each component within a national
initiative to ensure a common approach nationally while still allowing for flexibility at local
level.
Clear communication lines, processes and responsibilities between all stakeholders should
be firmly established prior to commencement of a national initiative and actively
maintained.
National initiatives should hold a clear focus on exploring and assessing possibilities for
mainstreaming and up-scaling.
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